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Manipulating Magazines: Dissecting Advertisements 

Lesson Summary
In this lesson, students will have the opportunity to further explore the different techniques that advertisers use to manipulate 
images in order to sell a product. Students will evaluate and critique an advertisement aimed at their peer group and suggest 
improvements for the ad that would promote positive body-image and self-esteem. 

Teacher Message
Media is one of the strongest social influences on body-image and self-esteem development in children and youth. Students 
are surrounded by thousands of media products every day and must develop critical media literacy skills in order to interpret 
these messages effectively. Media literacy skills help us to critically analyze, understand, and respond to the media texts that we 
witness on a daily basis. In this lesson, students will develop key skills by analyzing examples of advertisements aimed at their 
age group. In teaching this lesson, keep the following five core concepts of media literacy in mind: 

• All media messages are constructed.

• Media messages are constructed using a creative language with its own rules.

• Different people experience the same messages differently.

• Media have embedded values and points of view.

• Media messages are constructed to gain profit and/or power.

Source: Center for Media Literacy (CML). 

Materials
Computer with LCD and internet access
Teen magazines
Variety of print advertisements and video commercials for a 
teen audience
Bristol board, chart paper
Markers, coloured pencils, etc. 

Media Clips

Evolution. Dove®. (Available at http://www.dove.ca/en/Tips-
Topics-And-Tools/Videos/default.aspx)

Fabricating Beauty – Body Talk. Dove®. (Available at  
http://www.youtube.com/watch?v=UToGBorgDqo)

Learning Organizer 

Learning Organizer 4-1 Dissecting Advertisements
Learning Organizer 4-2 Magazine Admits Airbrushing

Assessment Tool 

Assessment Tool Lesson 4-1 Mind Map Assessment Rubric
Assessment Tool Lesson 4-2 Partner Checklist

Supporting Curriculum Outcomes

Language Arts

Alberta
Extend understanding of ideas and information by finding and 
exploring oral, print and other media texts on related topics 
and themes.
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Engage in exploratory communication to share personal 
responses and develop own interpretations.

Select from the ideas and observations of others to expand 
personal understanding.

Experience oral, print and other media texts from a variety of 
cultural traditions and genres.

Use talk, notes, personal writing and representing, together 
with texts and the ideas of others to clarify and shape 
understanding.

Explain own point of view about oral, print and other  
media texts.

Make connections between own life and characters and ideas 
in oral, print and other media texts.

Use outlines, thought webs and summaries to show the 
relationships among ideas and information and to clarify 
meaning.

Share and discuss ideas and experiences that contribute to 
different responses to oral, print and other media texts.

Assume a variety of roles, and share responsibilities as a  
group member.

Assess own contributions to group process, and set personal 
goals for working effectively with others.

Atlantic Provinces
Contribute thoughts, ideas, and questions to discussion and 
compare their own ideas with those of peers and others.

Listen critically to others’ ideas or opinions and points of view.

Contribute to and respond constructively in conversation, 
small-group and whole-group discussion.

Listen attentively and demonstrate awareness of the needs, 
rights, and feelings of others.

Detect examples of prejudice, stereotyping, or bias in oral 
language; recognize their negative effect on individuals and 
cultures; and attempt to use bias-free language.

Reflect on and give reasons for their interpretations of an 
increasing variety of texts.

Identify the conventions and structure of a variety of print and 
media texts and genres.

Make connections with the purpose of each text or genre.

Respond critically to texts by demonstrating growing 
awareness that all texts reflect a purpose and a perspective.

Use a range of strategies in writing and other ways of 
representing to compare their own thoughts and beliefs to 
those of others, describe feelings, reactions, values, and 
attitudes, and record and reflect on experiences and their 
responses to them.

British Columbia
Use speaking and listening to improve and extend thinking.

Use speaking and listening to respond, explain, and provide 
supporting evidence for their connections to texts.

Demonstrate comprehension of visual texts with specialized 
features and complex ideas.

Read fluently and demonstrate comprehension of grade- 
appropriate information texts with some specialized language 
and some complex ideas.

Respond to selections they read or view, by expressing 
opinions and making judgments supported by reasons, 
explanations, and evidence.

Manitoba
Engage in exploratory communication to share personal 
responses, make predictions, and discover own interpretations.

Select from others’ ideas and observations to develop thinking 
and understanding.

Explain personal viewpoints in clear and meaningful ways and 
revise personal understanding.

Appraise ideas for clarity and ask extending questions; select 
form others’ experiences and ideas to extend ways of knowing 
the world.

Recognize key characteristics of various forms and genres of 
oral, literary, and media texts.

Identify significant elements and techniques in oral, literary, and 
media text, and examine how they interact to create effects.

Demonstrate sensitivity to appropriate language use and tone 
when communicating orally.
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Ontario
Evaluate the effectiveness of the presentation and treatment 
of ideas, information, themes, opinions, issues, and/or 
experiences in media texts.

Explain why different audiences might have different 
responses to media texts. 

Identify the conventions and techniques used in some familiar 
media forms and explain how they help convey meaning and 
influence or engage the audience.

Produce a variety of media texts for specific purposes and 
audiences, using appropriate forms, conventions, and techniques.

Explain how their skills in listening, speaking, reading, and 
writing help them to make sense of and produce media texts.

Sort and classify information for their writing in a variety 
of ways that allow them to view information from different 
perspectives and make connections between ideas.

Identify and order main ideas and supporting details and group 
them into units that could be used to develop a structured, 
multi-paragraph piece of writing, using a variety of strategies 
and organizational patterns. 

Québec
Begin to respond to the interpretive process of her/his peers.

Begin to recognize common characteristics between and 
among texts in the same medium.

Use language/talk as a means of exploring, expressing and 
developing thoughts, feelings and imagination. Develop, 
through trial and error, strategies for working collaboratively 
with peers.

Develop language strategies to support communication in 
collaborative tasks.

Saskatchewan
View, listen to, read, comprehend, and respond to a variety of 
texts that address identity, social responsibility, and efficacy.

View, respond, and demonstrate comprehension of visual 
and multimedia grade-appropriate texts including traditional 
and contemporary texts from First Nations, Métis, and other 
cultures containing specific features.

Use oral language to interact appropriately with others in 
pairs, and small and large group situations.

Health

Ontario
Identify factors that affect the development of a person’s 
self-concept.

Prince Edward Island
Tell a story of how self-perceptions of body composition and 
body image can influence one’s physical, emotional, spiritual, 
and mental well-being.
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Lesson Outline

Inspiration: How will I engage the students?

1. Briefly review what students learned about the image manipulation that takes place in advertising in 
Lessons One, Two, and Three. Remind the students about the key message shared through the Dove® Confident Me 
resource as well as the discussions that took place using the Dove Evolution and Fabricating Beauty – Body Talk videos. 
If time permits, you may wish to show one or both videos again. 

2. Ask students to share some of the advertisements they found at home that may include image manipulation. 
On chart paper, a whiteboard, or a chalkboard, create a list of products and services that are featured in the advertisements 
the students have gathered. Ask students to identify similarities among the examples shared by their peers. Are there any types 
of product that appear more often than others on the list? (e.g., beauty products, clothing) 

Facilitation: How will students learn the concepts? 

3. Have students work in groups to analyze and critique one television commercial and one magazine 
advertisement. Have ready a variety of print ads for a teen audience and allow each group to choose one. If Internet access is 
available, groups may also view television or Internet commercials (or ask students to recall some commercials they have seen 
and critique one of them). Students can record their critiques on Learning Organizer 4-1 Dissecting Advertisements. 
You may wish to have groups identify their chosen commercials and magazine advertisements, to ensure a variety of 
advertisements are critiqued. 

4. Encourage the groups to share their critiques with the whole class. Collect the completed Learning Organizer 4-1, 
in order to assess group work. 

5. Ask students to describe some of the manipulated images they noticed when watching the Dove films. Ask 
students: How might the manipulated images affect male viewers of females in advertisements? How might the manipulated 
images affect female viewers of females in advertisements? Can the students think of any examples of celebrities or models 
that have challenged images posted of them in the media (e.g., Jennifer Love Hewitt; Miley Cyrus, etc.) How might celebrities 
or models feel about viewing manipulated images of themselves? 

6. Introduce the article about actor Kate Winslet on Learning Organizer 4-2 Magazine Admits Airbrushing 
Winslet. Share the key information that the actor complained publicly about digital enhancements made to a cover photo 
of her. You can display the article using an LCD projector or distribute copies to students. Encourage student volunteers 
to read the article aloud. If access to the Internet is available, you may wish to search for and display the cover photo that 
was involved in the suit (from the UK version of GQ magazine, Feb 2003). Ask students: Why do you think Kate Winslet 
complained about the photo? Do you think that magazines should be required to identify any manipulations made to images 
in their magazines? Are the students aware of any similar complaints or lawsuits that have been filed by other famous 
people over image manipulation? An Internet search may result in other stories of celebrities who have objected to image 
manipulations that would contribute to the class discussion (e.g. Keira Knightly). NOTE: Preview any internet stories or 
images prior to sharing with students, in order to ensure appropriateness. 
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Application: How will students demonstrate their learning? 

7. Students will work in pairs to explore the advertisements within a teen magazine. Ask pairs to choose one 
advertisement that evoked a reaction in both members of the pair as media consumers (e.g., an ad that contains images that 
have been manipulated or implies outrageous results from use of product). Students will create a mind map that will critically 
dissect and examine the media conventions used by the creators of the advertisement. A mind map is a diagram used to 
represent words, ideas, tasks, or other items arranged around, and linked to, a central key word or idea. Provide chart paper 
for students to use for their mind maps. Alternatively, if computers are accessible, students could create their mind maps using 
appropriate software (e.g., Smart Ideas). Students should consider and answer the following questions in their mind maps:

• What is the purpose of the advertisement?
• Who is the intended audience – who might view or buy this product? Why?
• What is the message of the advertisement? What does the producer hope that the audience will learn, know, or think?
• What techniques do you notice in the advertisement?
• How do these techniques affect the meaning of the advertisement?
• What are your and your partner’s reactions to this advertisement? Do you think it was effective? Why or why not?
• What – if any – appearance ideals are portrayed in this advertisement? How might the images used affect a teenager’s 

body-image and self-esteem?
• How might you change this advertisement to help promote positive body-image in a teen viewing audience? 

Reflection: How will students reflect on their learning? 

8. Display completed mind maps around the classroom and conduct a gallery walk with the students, 
encouraging students to wander around the classroom and view each of the maps. 

9. In a class discussion, invite students to share their reactions, opinions and ideas about the advertisements that 
were chosen and the critiques and suggestions made by their classmates. 

10. Ask students to consider the role advertisements play in publishing: In a typical magazine, how much space is 
given to advertisers? Why do you think that magazines have so much advertising space? How do the advertisements relate to 
the magazine’s theme (e.g., a running magazine contains many ads for running shoes and sports drinks? How often do ads 
relate directly to the articles they lead into or follow? Ask students to browse through magazines at home or in the library to 
become aware of the types of articles and advertisements included in various magazines.

Extension: If time permits, invite students to visit Don’t Buy It: Get Media Smart at www.pbskids.org/dontbuyit. The site 
includes interactive games and information to help students better understand various advertising techniques and tricks. 

Assessment
You can use Assessment Tool Lesson 4-1 Mind Map Assessment Rubric to assess students’ mind maps. 

You can use Assessment Tool Lesson 4-2 Partner Checkbric to assess skills students use when working in partners. 
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Related Resources to Extend Learning 

Best Bets for Teachers:

Advertising Standards of Canada (http://www.adstandards.com/en/)
This website is managed by an independent regulatory body for Canada’s advertising standards, and contains detailed 
information about advertising in Canada. 

Companies Committed to Kids (formerly Concerned Children’s Advertisers) (http://cck-eee.ca)
This website contains excellent information and examples for teaching critical media literacy skills to students. 

Best Bet for Students: 

PBS Kids Website: Don’t Buy It: Get Media Smart (http://pbskids.org/dontbuyit/)
This website encourages young people to think critically about media and become smart consumers. Activities on the site are designed 
to provide users with some of the skills and knowledge needed to question, analyze, interpret, and evaluate media messages.

Dove® is a registered trade-mark of Unilever Canada, Toronto, Ontario M4W 3R2
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Magazine Admits Airbrushing Winslet

Grade 6 
Learning Organizer    
Lesson 4-1

Reprinted with permission from BBC News

©2003 BBC News at bbc.co.uk/news

The editor of a UK men’s magazine has admitted its cover 
photograph of actress Kate Winslet was airbrushed to improve 
the image. 

GQ editor Dylan Jones said the 27-year-old Titanic actress  
had approved the photographs, but that they had been 
“digitally altered”. 

Winslet’s agent told BBC News Online the star approved  
the original photos – but was not consulted about the 
digital changes. 

“She has done many magazine covers and knows that once 
you’ve done the photos it is out of her control,” said her agent. 

“Once you shoot them, the magazine has them and can do 
what they will with them, and the actor is really not part of 
that approval process.” 

Winslet – famous for defending the appearance of fuller-
figured women – has hit headlines in recent years not only for 
her acting, but also for the fluctuations in her weight. 

In an interview accompanying the photoshoot, however, she 
questioned the attitudes of women who equate sex appeal 
with being thin. 

She said: “What is sexy?” All I know from the men I’ve ever 
spoken to is that they like girls to have an arse on them. 

“So why is it that women think in order to be adored they 
have to be thin? I just don’t understand that way of thinking.” 

She added: “I’m certainly not a sex symbol who doesn’t eat.” 

Mr. Jones said her appearance had been altered “no more 
than any other cover star”. 

“These days you only get two kinds of pictures of celebrities 
– paparazzi pictures or pictures like these which have been 
highly styled, buffed, trimmed and altered to make the subject 
look as good as is humanly possible,” he said. 

“We do that for everyone, whether they are a size six or a size 
12. It hasn’t a lot to do with body size. Practically every photo you 
see in a magazine will have been digitally altered in this way.”

He said Winslet had not been drastically slimmed down in 
the photos. 

“I interviewed Kate six weeks ago and she was thinner than I 
had ever seen her, petite and very sexy,” he said. 

“These pictures are not a million miles away from what she 
really looks like.” 

Winslet, soon to be seen in new film The Life Of David Gale 
alongside Kevin Spacey, was picked on at school for being 
overweight and was nicknamed Blubber. 

She said: “I’m completely physically comfortable with who I am 
and I have no particular issues any more and I don’t feel I have to 
run around waving my flag about the female body any more.” 

Weight loss
Winslet lost four-and-a-half stone following the birth of her 
daughter Mia in 2000.

She attributed the weight loss to a facial analysis diet  
which prescribes an eating plan based on complexion and 
facial features. 

The following year she split from husband Jim Threapleton 
and later became involved with director Sam Mendes. 



Dissecting Advertisements

Name:   Date: 
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Commercial Commercial

Purpose and 
audience  

Who is the intended 
audience (who might view 
or buy this product)? 

Conventions and 
techniques 

What techniques are used 
in the ad to help sell the 
product (e.g., visuals, 
sounds, camera placement, 
font, light, expression, 
clothing, etc.)? 

Making inferences 
and interpreting 
messages 

What are the overt 
(obvious) and implied 
(subtle, hidden) messages 
in the media text?

Point of view Whose point of view is 
represented? Is there 
another point of view? 

Audience 
responses 

How do you think the 
message would be 
interpreted by others (of 
different genders, ages, 
cultures, income levels, or 
abilities)? 

Reflection What strategies were used 
to understand and interpret 
the media text?



Mind Map Assessment Rubric

Name:   Date: 

Grade 6 
Assessment Tool   
Lesson 4-1

Level One Level Two Level Three Level Four

CONTENT

Purpose and 
audience of 
advertisement 

• Purpose and 
intended audience 
is not identified or 
no evidence is given 
from the media 
text.

• Little evidence is 
given for purpose 
and intended 
audience of the ad.

• Purpose and 
intended audience 
of the ad is 
identified with 
some evidence from 
the media text. 

• Purpose and 
intended audience 
of the ad is clearly 
identified with 
evidence from the 
media text.

Techniques and 
conventions 

• One or two 
techniques used in 
the ad are identified 
and no connections 
are made to how 
these techniques 
affect the meaning.

• A few techniques 
used in the ad are 
identified and weak 
connections are 
made to how these 
techniques affect 
the meaning.

• Several techniques 
used in the ad are 
identified and some 
connections are 
made to how these 
techniques affect 
the meaning.

• Several techniques 
used in the ad are 
identified, and clear 
connections are 
made to how these 
techniques affect 
the meaning.

Evaluating the 
messages 

• One or two of the 
overt messages 
of the ad are 
identified and little 
or no connection 
is made to how 
they may affect the 
audience.

• Some of the overt 
messages of the ad 
and how they may 
affect the audience 
are identified; may 
not include implied 
messages. 

• Some of the 
overt and implied 
messages of the ad 
and some potential 
effects the audience 
are identified.

• Overt and implied 
messages of the 
ad are identified 
and their 
potential effects 
on the audience 
are evaluated 
effectively.

Promoting positive 
body-image 

• Does not include 
and/or makes a 
weak suggestion of 
an alternative ad 
that may promote 
positive body-image 
in the audience. 

• Alternative ad 
that may promote 
positive body-image 
in the audience is 
suggested.

• Alternative ad 
that may promote 
positive body-image 
in the audience is 
clearly suggested.

• Alternative ad 
that may promote 
positive body-image 
in the audience is 
clearly described.



Grade 6 
Assessment Tool   
Lesson 4-1

Level One Level Two Level Three Level Four

MIND MAP 

Organization and 
communication 

• Information is not 
clear, very difficult 
to understand, few 
or no connections.

• Information is 
presented and 
some connections 
between ideas are 
demonstrated.

• Information is 
presented clearly 
and demonstrates 
understanding and 
connections.

• Information is 
presented clearly 
and allows for 
a high level of 
understanding 
and connections 
between ideas.

Relationships • Map does not 
show relationships 
between ideas, 
themes, etc.

• Map shows some 
relationships 
between ideas, 
themes, and the 
framework.

• Map shows 
meaningful 
relationships 
between ideas, 
themes, and the 
framework.

• Map shows 
several meaningful 
relationships 
between ideas, 
themes, and the 
framework.

Mind Map Assessment Rubric (continued)



Partner Checklist

Name:   Date: 

Use the following checklist to assess the work you completed with your partner. Choose a number between 0 and 3 to indicate 
how closely each statement in the left column of the table describes your work. 

3 – This statement clearly describes the work I completed with my partner. 

2 – This statement applies to most of the work I completed with my partner. 

1 – This statement applies to some of the work I completed with my partner. 

0 – This statement does not apply to the work I completed with my partner. 

Grade 6 
Assessment Tool   
Lesson 4-2

While working on the “Mind Map” with my partner… Self Assessment Teacher Assessment

The work load was distributed evenly between my partner and myself.

We used reasonable, fair, and effective ways to make decisions.
Differing or opposing viewpoints were respected.

We respected differing and opposing viewpoints. 

I was sensitive to my partner’s feelings and personal experiences.

We used time and materials effectively.

TOTAL


